
University of Copenhagen  
Pedagogical competence profile

The University of Copenhagen’s pedagogical competence profile 
describes a number of areas important for mapping a university 
teacher’s overall teaching competencies.
The competence profile is shaped like a fan where the leaves of the 
fan represent the six different competence areas and the handle 
represents the teacher’s basic knowledge of the subject and its 
teaching practice. The leaves illustrate the teacher’s teaching com-
petence development, where “Knowledge about learning, teaching 
and education” and “Practice and reflection” are the two core areas 
while the other four areas on both sides of the core areas show  
how the competencies can be put into play and developed further.

Each area has a different structure in terms of progression and 
subdivision. In some areas, the competence development will mainly 
be quantitative in nature, while in others it will mainly be qualita-
tive. Some teachers may progress quickly in one area and slower 
in others and the mapping of the individual teacher’s pedagogical 
competencies will be based on an assessment of their overall profile. 
In principle, it is possible for all teachers to reach a high level in each 
of the areas although this is neither necessarily an organisational 
requirement nor even a reasonable expectation.

Pædagogiske  
udviklings 

projekter 

Ansva
rs-

 

områder

Videndeling 

og kollegial 

sparring

Viden om  
læring,  

undervisning  
og uddanelse

Praksis og  
refleksion Universitets- 

pædagogisk 
 uddannelse

Pedagogical 

development 

projects
Areas  

of re
spon-

sib
ility

Knowledge  
of learning,  

teaching  
and the  
study  

programme 

Practice and 
reflection Training in 

the pedagogy 
of university 
teaching

BASIS
Academic qualifications 
and knowledge of the 

subject 

Knowledge  

sharing and 

peer 

 supervision



Areas of responsibility
 
This dimension refers to the teacher’s responsibilities – 
from teaching courses organised by others to inde-
pendently planning long courses and cooperating with 
others in developing new courses or programmes. 

This development involves that the teacher:

• Organises and teaches single classes

• Organises , teaches and evaluates series of classes

• Organises , teaches and evaluates whole courses

•  Contributes to developing the quality of the study 
programme

•  Participates in faculty or inter-faculty programme 
development and/or quality assurance

Knowledge of learning, teaching 
and the study programme 
 
This area concerns the teacher’s knowledge of learn-
ing, teaching and subject didactics. This should be 
seen in the context of “Practice and reflection”, since 
this knowledge becomes relevant when it is put into 
practice. The following points are not listed in terms 
of priority, but are divided according to three key areas 
of knowledge: knowledge of the students, knowledge 
of the study programme and knowledge of university 
teaching. In other words, knowledge of:

•  How the students learn – both in general and in 
relation to the subject

•  The students’ study and learning situation 

• The programme’s design, structure and content

•  The potential labour market for graduates of the 
programme and the practical uses of the subject

•  The interaction between the academic disciplines 
of the programme and its relations to other pro-
grammes

•  Different ways of strengthening the link between 
research and teaching

•  Various forms of evaluation and teaching (includ-
ing feedback, and online and blended learning)

•  Topics within university pedagogy and subject 
didactics

Knowledge sharing and  
peer supervision
 
Knowledge sharing and peer supervision can take 
place in many different ways and can have several 
different aims. One important aim is to develop as 
a teacher; another aim is to develop the quality of 
teaching in the department. Finally, the aim may be to 
contribute to knowledge sharing on a broader organi-
sational, societal or international level. 

The teacher can realise these aims by:

•  Using feedback from others to improve their own 
teaching

•  Taking active part in team teaching (planning, 
teaching and evaluating)

•  Communicating and sharing knowledge with 
colleagues about teaching at programme level

•  Providing pedagogical guidance and supervision to 
colleagues

•  Taking part in dialogues on the societal function, 
 challenges and developments of higher education

•  Contributing to developing university pedagogy 
and subject didactics nationally and internationally



Practice and reflection
 

This area concerns the teacher’s ability to establish and 
develop good teaching practices through conscious 
choices and continuous reflection on their own teach-
ing. This is linked to “Knowledge of learning, teach-
ing and the study programme”, since good teaching 
practice is qualified by knowledge. The basics of good 
teaching practice are that the teacher:

•  Focuses on the students’ learning outcomes – both 
in class and in the students’ work outside the class-
room

•  Acknowledges the students by seeking to un-
derstand their learning needs, conditions and 
challenges

•  Sets out clear learning goals and organise the 
teaching activities accordingly

•  Gives the students feedback on their learning and 
study practices

•  Designs the exams to reflect the students’ work 
with the learning objectives

•  Incorporates the study programme’s overall goals, 
structure and profile into the teaching and opens 
the subject to other academic perspectives

•  Actively seeks to link research processes, values 
and results to activities in the classroom

•  Analyses regularly own teaching, results achieved 
and students’ feedback in order to change  
practices

Pedagogical development projects
 
This area concerns the part of the pedagogical com-
petence development that is based on participating in 
development projects. Development projects include 
teaching-related work at subject or programme level. 
These projects usually take the form of practice-orient-
ed activities and can for example include introducing 
new forms of teaching, supervision and evaluation. 
The teacher can be involved in pedagogical develop-
ment projects by participating, initiating or managing 
projects.

Training in the pedagogy of  
university teaching
 
This area concerns the teacher’s formal pedagogical 
qualifications and their ongoing development through 
participation in and contribution to formal pedagogical 
in-service training activities.

Formal qualifications include:

•  Completed introduction to the pedagogy of   
university teaching

•  Completed the UCPH teaching and learning in 
higher education programme

•  Completed course on PhD supervision

•  Other completed courses on the pedagogy of 
university teaching and subject didactics 

•  Participation in and contributions to local work-
shops, courses and thematic days on university 
teaching and education

•  Participation in national and international meetings 
and conferences focusing on the pedagogy of 
university teaching and learning


